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Abstract

Assessment in reading comprehension is very important for students to know their ability. Using the right
assessment can affect the development of the students reading comprehension. This research aims at finding out the
type of assessment that teachers use, why teachers prefer to use the current assessment, and the teacher preparation,
implementation, and score the students reading comprehension. The data were taken through interviews and
observation. The subject of the research was the teacher of SMAN 22 Makassar. The result of this research: The
type of assessment used by teachers at SMAN 22 in assessing reading comprehension is formative assessment. In the
assessment aspect of reading comprehension, not all aspects are taken by the teacher in assessing students' reading
comprehension, only a few aspects, namely main idea, supporting detail and vocabulary, and likewise, the
components in reading comprehension, only a few are taken by the teacher, namely vocabulary, fluency, and
comprehension. In using the assessment to assess the students' reading comprehension, the teacher also adjusts to
the KD given to the teacher. With this KD the teacher will adjust what assessment should be used and also in each
test the teacher gives students so that they know the progress of their reading comprehension will be adjusted to the
abilities of the students. The teacher always prepares whatever is needed in teaching reading comprehension. In
each lesson, the teacher implements the teaching from the lesson plan and give score to the students based on the
result of the answers in the given task format.
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INTRODUCTION

Reading is the essential skill of learning English. The researcher defines reading as the
process of constructing the idea of the text. Reading is useful for the learning of language
(Harmer, 2007:99). Reading is an ability that a learner must possess in learning a language.
Reading was related to a language. Language is a communication medium for everyday
activities. Since language is a communication tool, communication requires knowledge. The
learner or consumer must have communicative competence to obtain knowledge. By possessing
communicative ability, the learner or user can acquire knowledge quickly. In reading
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comprehension, the learner or user must have the communicative competence to figure out or
recognize the details in the written text.

Brown (2004:185) stated that in order to become an efficient reader, two primary hurdles
must be cleared for leaner of English. First, they need to be able to learn simple bottom-up
strategies for the processing of separate letters, terms and phrases, as well as top-down,
conceptually guided comprehension strategies. Second, as part of this top-down approach,
second-language readers need to establish sufficient material and formal schematics, context
knowledge and cultural expertise in order to execute such analysis effectively. Klinger, Vaughn,
Boardman (2007:2) said that reading comprehension is a method of building meaning by
coordinating a variety of complex processes, including word reading, word and world
knowledge, and fluency. Linse and Nunan (2005:71) found out that: reading comprehension
applies to reading for meaning, understanding and entertainment. It requires higher order thought
skills and is much more complicated than simply interpreting simple words.

In reading comprehension, a cognitive mechanism is required to stimulate thought skills in
order to discover the meaning of the word and the expression in the text. Klinger, Vaughn, and
Boardman as cited Irwin (1991) mentioned that five basic comprehension processes that work
together simultaneously and complement one another: micro processes, integrative processes,
macro processes, elaborative processes, and metacognitive processes. First, micro processes refer
to the reader’s initial chunking of idea units within individual sentences. "Chunking" means
grouping words into phrases or groups of words that carry meaning, which includes an
understanding of both grammar and vocabulary. Second, this phase of recognizing and inferring
the relationship between clauses is referred to as inclusive processing. Third, concepts are better
interpreted and more readily retained when the reader can arrange them in a coherent way. These
are macro systems. Fourth, the process of elaboration is a process of drawing inferences on the
basis of knowledge given earlier in the text or on our own previous experience. And the last
process is metacognitive processes, thinking about thinking, tracking comprehension, choosing
what to recall, and controlling the techniques used when reading. Understanding reading
comprehension and the skills necessary for adequate comprehension in adults will give a more
complete understanding of comprehension ability. In order to know how far the students’ reading
comprehension, the lecturer or teacher need to do assessment of reading.

Linse & Nunan (2005:138) said that the assessment is to collect information for a particular
reason. They also (in Freeman and Freeman, 2004) said that when assessing students, it’s
important to remember that assessment should be a measure of what students are able to do and
what they know. Brown (2004:4) said that: Assessment is an ongoing process that encompasses a
much wider domain. Whenever a student responds to a question, makes a statement, or tries out a
new word or structure, the instructor subconsciously creates an evaluation essay that is a
performance that is eventually judged by the self, the teacher, and probably other students.
Reading and listening exercises typically involve some kind of constructive output that the
instructor indirectly evaluates, however peripheral that assessment may be. A good teacher never
ceases to evaluate the student whether such tests are accidental or intended.

English teachers should be able to assess and evaluate their students™ learning achievement.
Evaluation is a technique or method of knowing whether or not teaching and learning processes
have been carried out efficiently and adequately by teachers, knowing whether the metrics, tools,
learning methods and media, evaluation procedures and test subjects are compatible with the
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competencies, the learners and the learning situation. The quality evaluation of the teaching and
learning process can be derived from the results of the classroom observation, interview, test and
assessment.

There are many teachers who still don't know how to assess a student's reading
comprehension or they just simply assess reading comprehension without knowing what aspects
are needed in assessing reading comprehension. An assessment that is not in accordance with the
aspects will cause students to be ignorant about the development of reading comprehension.
Assessment in reading comprehension is very important because with this the teacher can know
the extent to which students can understand the content of the text they are reading and as a
teacher should not ignore important aspects in assessing students' reading comprehension only in
the context that students can read it fluently and give it in just like that.

SMAN 22 Makassar is one of the prestigious schools in Makassar which is a new school and
has experienced teaching quality. Researchers chose this school as a place for research because
he wanted to know the type of reading comprehension assessment used by the teacher who was
in this school. By knowing the reading of the reading understanding used by experienced
teachers will be able to add insight and knowledge for the researcher.

Based on the reason mentioned above, the researcher has motivation to know assessing
reading comprehension. Therefore, the researcher designs the title of the research “The
Assessment of Reading Comprehension at SMAN 22 Makassar.

METHOD

In conducting this research, the researcher will use descriptive qualitative method.
According to McMillan (2019), a descriptive study simply describes a phenomenon and usually
in the form of statistics such as frequencies or percentage, averages, and sometimes variability or
graphs and other visual images

This research is conducted in SMAN 22 Makassar. The researcher chooses all English
teachers in SMAN 22 Makassar as the subject of the research. There are two criteria for selecting
an English teacher as a research subject, namely a certified English teacher and who has many
years of teaching experience

The researcher used two kind of this research they are: observation and interview. The data
analysis is consisted of data condensation, data display, and conclusion drawing or verification.

FINDINGS
1. Types of Assessment task used in assessing reading comprehension

Based on the results of the analysis through interviews, the teacher used the formative
assessment type in assessing the students' reading comprehension. The teacher uses the current
assessment as well as adjusts to the applicable KD and also following current conditions. For the
teacher to know the students 'reading comprehension, they always carry out tests according to the
student's abilities so that they can see their progress. In reading comprehension, namely the
aspects and components contained in it that the teacher does not assess as a whole, because the
teacher also considers aspects of the abilities of the students being taught. So that in using the
test regularly the teacher can find out the progress of the students' reading comprehension.
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The primary purpose of assessment tasks is to collect information to make inferences about
students’ reading abilities. Different reading tasks should help provide information about many
component reading abilities as well as reading comprehension more generally.

Based on the results carried out by researchers through observations, it has been found that
in conducting assessments teachers use several reading assessment task formats including:

a. Multiple Choices

One form of reading test used by teachers in measuring the level of students' reading ability
is using multiple choices.
b. Sentence Completion

One form of reading test used by teachers in measuring the level of students' reading skills
apart from multiple choices is sentence completion.

c. Short Answer

Apart from multiple choice and sentence completion, the teacher also uses short answers.
d. Matching (and multiple matching) techniques

Matching sentences is also one of the tests used by teachers in measuring the level of
students' reading ability.

2. Teacher prefer using current way of Assessment

Based on the results of the author's analysis, the teacher is more dominant in making
changes to the use of assessment based on the KD that is given. Changes from the change in
assessment also have an impact on the differences and development of the students' reading
comprehension, where the use of this formative assessment can monitor the progress of each
student. The advantages and advantages of each assessment are always there and it is the teacher
who will maximize the benefits of the assessment as well as minimize these shortcomings which
have a rather good impact on the students reading comprehension at SMAN 22 Makassar.

3. The Teacher’s Preparation before Teaching Reading Comprehension

It is important for the teacher to prepare everything before starting to teach such as RPP and
others. In teaching the teacher implements the lesson plan that has been made. Assessment of
students' reading comprehension through questions or tests given by the teacher. The format task
of the task given by the teacher to students will determine the students’ reading comprehension
ability and also the value or score that will be obtained by students. With the task format, the
teacher can determine students’ abilities and continue to monitor students’ progress in reading
comprehension ability.

DISCUSSIONS

Based on the interview and observation analysis, it is found that the assessment that teacher
use is formative assessment. This result is in line with what the theory found by Cameron (2011),
the instructor gives an evaluation to change the plan—the plan to change—the plan and Masters
and Forster (2012) note that the formative assessments are when teachers gather information on
the strengths and weaknesses of children to provide input to students and to make more decisions
on teaching. Based on the observation and interview, the writer can find this assessment at
SMAN 22 Makassar.
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Cameron (2014) argues that the summative assessment is intended to measure learning at the
end of a unit, term, year or course and does not provide guidance on the next teaching period.
McMillan (2000) adds that the summative assessment is described as occurring at the end of the
learning episode, e.g. at the end of the course.

Teacher at SMAN 22 Makassar are more likely to use formative assessment than summative
assessment in assessing students' reading comprehension ability. The formative assessment used
by the teacher in assessing the development of the student's reading comprehension is very
important. The teacher, in order to see the progress of the student's reading comprehension,
always takes tests or gives questions to students.

In previous studies in chapter 2, it can be seen the same thing where all researchers discuss
the assessment of reading comprehension. What distinguishes previous research from current
researchers is that apart from discussing the assessment of reading comprehension, the researcher
also observes the task assessment format used by the teacher in order to make it easier to assign
grades to students in reading comprehension.

In the reading comprehension assessment, some aspects and components are assessed by the
teacher, and not all aspects and components are assessed because they adjust to the students'
abilities. If the teacher assesses all these aspects and components while the students' abilities are
inadequate, it will not get results.

There are advantages and disadvantages to the type of assessment currently used by
teachers; the next is how the teacher maximizes the current assessment to see the progress of the
student reading comprehension. And every change in the type of assessment that the teacher uses
always follows the KD that is given.

There are several task formats used by teachers in measuring and assessing students' reading
comprehension skills, namely: multiple-choice, completion sentences, short answer, and
Matching (and multiple matching) techniques. Through this task format, the teacher can find out
the students' reading comprehension ability and can develop their ability to be better.

Based on the findings presented above, the researcher concluded that the type of assessment
used by teachers at SMAN 22 Makassar is a formative assessment. The teacher before starting to
teach will prepare a lesson plan and prepare a task formats. Not all aspects and components that
the teacher assesses on students in reading comprehension because it adjusts to the students'
abilities. Changing the type of assessment carried out by the teacher follows from the KD given.
This result was collected through the observation and interview between the researcher and
teacher of SMAN 22 Makassar.

Based on the results of this study, the teacher uses a formative assessment to assess the
students' current reading comprehension based solely on the KD given. The change in
assessment also has a slight effect on the development of students' reading comprehension
because the questions or assignments given by the teacher to students will also be different, thus
giving a different impact from the type of assessment previously used by the teacher.

CONCLUSIONS

There were three conclusions of this study: (1) the type of assessment used by teachers at
SMAN 22 in assessing reading comprehension is formative assessment. In the assessment aspect
of reading comprehension, not all aspects are taken by the teacher in assessing students' reading
comprehension, only a few aspects, namely main idea, supporting detail and vocabulary, and
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likewise, the components in reading comprehension, only a few are taken by the teacher, namely
vocabulary, fluency, and comprehension. The task format used in assessing students’ reading
comprehension ability is multiple-choice, sentence completion, short answer and matching (and
multiple matching) techniques. (2) In using the assessment to assess the students' reading
comprehension, the teacher also adjusts to the KD given to the teacher. With this KD the teacher
will adjust what assessment should be used and also in each test the teacher gives students so that
they know the progress of their reading comprehension will be adjusted to the abilities of the
students. (3) The teacher always prepares whatever is needed in teaching reading comprehension.
In each lesson, the teacher implements the teaching from the lesson plan and give score to the
students based on the result of the answers in the given task format.

REFERENCES

Alderson. 2015. Reading in a Foreign Language: A Reading Problem or a Language Problem. In
J.C. Alderson and A.H. Urguhart (eds.). Reading in a foreign language. Longman: New
York.

Brown. 2004. Brown, Douglas, H, 2004. Language Assessment Principles and Classroom
Practices. Longman: New York.

Caldwel, 2018, Caldwell, Joanne Schudt, 2008. Reading Assessment a Primer for Teacher and
Coaches Second Edition. New York: The Guildfort Press.

Cameron. 2011. He Assessment of Reading Comprehension Cognitive Strategies. Australian
Journal of Language and Literacy.

Charles. 2019. How to Use Context Clues to Find the Meaning of a Word. Retrieved from
(http://www.ehow.com). Accessed On August 19th 2011.

Dallman, R. I. 1982. Teaching of Reading. New York: CBS College Publishing.
Harmer, Jeremy. 2007. How to Teach English. New Edition. Essex: Pearson Education Limited

Hoover and Gough. 2011. The Effective Use of Reading. Journal of Adolescent and Adult
Literacy Vol 41 Issue 2 pp116 -126. 2010.

Kasmawati, K., & Sakkir, G. (2020). IMPROVING STUDENTS READING
COMPREHENSION THROUGH “SURVEY, QUESTION, READING, RECITE,
REVIEW (SQ3R)” STRATEGY. Interference: Journal of Language, Literature, and
Linguistics, 1(2), 92-99.

Klinger K., Janette, Vaughn, Sharon and Boardman, Alison. 2007. Teaching Reading
Comprehension to Students with Learning Difficulties. New York: The Guilford Press.

Klingner. 2010. From Reader toReading Teacher: Issues and Technique for SecondLanguage
Classrooms. Cambridge, England: Cambridge University Pres.

Linse, Caroline and Nunan, David. 2005. Practical English Language Teaching Young Learner.
New York: theMcGraw Hill Companies, Inc

Marina. 2005. Changing as Teachers and LearnersK-1 2. Concord, Ontorio: Irwin publishing.

137



Celebes Journal of Language Studies Vol. 1, No. 2 December 2021
ISSN: 2776-7493 (Print)

ISSN: 2808-2079 (Online)

Published by. HAR PRESS Indonesia

Masters and Forster, 2011. The Early Grade Reading Assessment. RTI PressBook Series.
McMilan. 2000. Teaching of English as an International Language. University of Chicago Press
Miles, M.B. and Huberman, A.M. (1994). Qualitative Data Analysis. London: Sage

Nuttal, C. 2005. Teaching Reading Skills in a Foreign Languages. London: ELBS.

Nuttall, Christine. 1982. Teaching Reading Skills in a Foreign Language. London: Heinemann
Educational Books.

Petti. 2005. Teaching Reading Comprehension tostruggling and at-Risk Readers: Strategies That
Work.

Principles: An Interactive Approach to Language Pedagogy-2nd ed. San Fransisco State
University: Longman.

Richard. 2009. Reading Equitation Processes. Retrieved from
(http://www.education.com/reference/article/reading-comprehension). On August 1st 2011.

Suparman, U. 2012. Developing Reading Comprehension Skills and Strategies.Bandung: Arfino
Raya.

Torgesen, J.K. 2010. Individual Differences in Response to Early Intervention in Reading: The
Lingering Problem of Treatment Resisters. LearningDisabilities and Practice, 15 (1): 55-
64.(https://www.tandfonline.com/action/showCitFormats?doi=10.1207%2FSLDRP1501_6,
accessed on December, 20th 2017).

Urquhart and Weir. 2012. Teaching Reading Skills in a foreign Language.Oxford: Macmillan
Heineman.

Wallace, J. Michael. 1982. Teaching Vocabulary. London: Briddles. Ltd.

Westwood, P. S. 2001. Reading and Learning Difficulties: Approaches to Teaching and
Assessment. Camberwell: The Australian Council FoEducational Research Ltd.

Whorter, Mc, and Kathleen, T. 1986. College Reading and Study Skills. Boston: Little
Brownand.

Winkel W. 2004. Reading Interest and Achievement:What are Implication for Male Disabled
Readers? Paper Presented at the Annual Meeting of the American Reading Forum, Eric
DocumentReproduction Service.

Zare, P. 2012. Language Learning Strategies among EFL/ESL Learners: A Review of Literature.
International. Journal of Humanities and Social Science.2(5): 162-169.

Zulya, Citra Mustika. 2017. Improving Students™ Reading Comprehensionthrough Question
Answer Relationship (QAR) Strategy at the First Gradeof MTsN 2 Lampung Selatan.
Skripsitidakditerbitkan. Bandar Lampung:JurusanPendidikan Bahasa InggrisUniversitas
Lampung.

138



